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Mission Statement

We believe that all children matter and that learning should be fun, purposeful and challenging.
Ethos

The values of Jotmans Hall School underpin all the work we do:

E.R.I.C.

Eric the Owl Effort, Respect, Independence, Communication

The children are at the heart of every decision we make to ensure that they are happy, confident and that the
opportunities that are provided for them are relevant to their needs both now and in the future.

Aims
All children should:

1. Learn from a curriculum that is broad and balanced, as well as stimulating, effective and
challenging.

2. Have their work and contribution to the school recognised and valued.
3. Have the right to enjoy and learn from a curriculum that fosters equal opportunities.

4. Be encouraged to develop a sense of citizenship through learning about their own religion and
culture, and through learning about those of others.

5. Be helped to have respect for themselves and their environment and to develop respect for, and
responsibility towards others in school and in the wider community.

Jotmans Hall Primary School aims to be an energetic school where children are enthusiastic and motivated to
achieve their full potential.

Everybody at Jotmans Hall Primary School works hard to reach the highest standards in everything we do and
this is further embedded through our successful relationships with parents, the local community and the other
schools in the local area.

Equality Statement
At Jotmans Hall Primary School we are committed to:

e Promoting equality of opportunity
e Eliminating discrimination and harassment
e Valuing diversity and promoting positive relationships
e Providing an inclusive education which enables all pupils to develop their full potential meeting the
requirements of the Equality Act 2010.

The full JHS Equality Statement can be found on our website: www.jotmanshall.co.uk
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Jotmans Hall Curriculum Principles and Inclusion

At Jotmans Hall Primary School we are committed to providing an inclusive, ambitious, and accessible
curriculum for all pupils. We believe every child should be supported to participate fully and achieve success,
regardless of ability, background, language, or additional need. Through high-quality teaching, adaptive
teaching approaches, appropriate challenge, and effective support, we ensure that all pupils, including those
with SEND, disadvantaged pupils, vulnerable pupils, and pupils with EAL, can access learning, make
progress, and develop confidence and independence. We promote equality of opportunity, celebrate diversity,
and make reasonable adjustments where necessary to enable every child to thrive.

The teaching of foundational skills is embedded throughout our curriculum to support pupils in becoming
confident, independent, and effective learners. In line with the principles outlined in Strong Foundations in the
first years of school, we prioritise the explicit teaching and regular practice of communication, language,
reading, writing, and mathematical understanding to ensure pupils develop secure foundations for future
learning. We place a strong emphasis on oracy, enabling pupils to develop vocabulary, articulate their thinking
clearly, listen respectfully, and engage in purposeful discussion across all subjects. Metacognitive approaches
are taught explicitly to help pupils plan, monitor, and evaluate their learning, developing resilience, self-
regulation, and problem-solving skills. Through consistent modelling, questioning, retrieval practice, and
opportunities for reflection, pupils are supported to build and remember more over time, enabling them to
apply knowledge and skills confidently across the curriculum and beyond. We also value meaningful cross-
curricular opportunities that enable pupils to make connections between subjects, apply their learning in
different contexts, and deepen their understanding through rich, purposeful experiences across the wider

curriculum.
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1. Purpose of the policy

This policy reflects the aims and values of Jotmans Hall Primary School. It ensures all stakeholders, including
staff, governors, parents and pupils, are working towards the same goals.

The purpose of this policy is to:

> Set out a framework for all teaching and non-teaching staff, giving guidance on Phonics planning,
teaching and assessment

» Demonstrate adherence to the Twinkl Phonics scheme.
? Provide clear information to parents and carers about what their children will be taught
> Allow the Phonics Lead and Board of Trustees to monitor the curriculum

? Provide Ofsted inspectors with evidence of curriculum planning and implementation

This policy will be available on our school website www.jotmanshall.co.uk

2. Subject Intent

At Jotmans Hall Primary School, we want children to learn to read fluently, accurately and confidently. We
know that reading is the key that unlocks the whole curriculum and enables children to access their learning in
all subjects. Therefore, the ability to decode, efficiently, is essential.

We believe that, with the right support, all children can and will learn to read. Our structured, systematic
synthetic phonics programme provides consistent, high-quality phonics teaching that ensures all children have
a strong foundation upon which to tackle the complex processes of reading and writing.

By the end of Key Stage One, most children will be fluent and confident readers. Those who need extra time
or consolidation of skills are supported through our ‘keep up’ and ‘catch up’ intervention programmes, both in
KS1 and KS2.

We also want children to see reading not only as a task set by teachers in school as part of the curriculum, but
as an activity which provides pleasure and escape from the modern world. We work hard to develop a culture
of reading at our school and to promote a love of reading at every opportunity.
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3. Aims and outcomes

* To provide consistent, high quality phonics teaching; ensuring all children have a strong foundation upon
which to tackle the complex processes of reading and writing.

» To ensure progression and continuity in the teaching and learning of phonics throughout the school.

* To ensure that systematic synthetic phonics, following the Twinkl Phonics programme, is taught effectively to
pupils, to enable them to:

- recognise, say and write all phonemes within each of levels 2-6 of Twinkl Phonics;

- apply and understand spelling patterns, suffixes and prefixes, that are taught through level 5 and 6 of
Twinkl Phonics;

- use their phonic knowledge to blend and segment phonetically decodable words;

- use their phonic knowledge to read complex words and to recognise ‘Tricky Words’ / Common
Exception Words (those that cannot be decoded) by sight, at each phonics level;

- develop fluent reading, both for pleasure and to retrieve information;

- write clearly, accurately and coherently using their phonic knowledge.

* For pupils to apply their phonic knowledge in their reading and writing across the whole curriculum when
they enter Key Stage 2. (For more information about Reading in KS2, please see English Policy)

» To have robust assessment procedures to regularly check progress and identify pupils in need of
intervention.

* To provide a text rich learning environment that encourages and develops oracy and literacy skills, that are
the cornerstone of our curriculum, starting in EYFS and continuing throughout the school.

* To provide environments that model and promote a love of reading, where children experience the joy of
books and language, whilst rapidly acquiring the skills to become fluent and independent readers and

writers.

4. Teaching and learning

Phonics is taught daily to all children in EYFS and Key Stage 1. Within reception, phonics sessions will
increase in length over the year. By the end of reception, children will spend around an hour a day
consolidating previous learning, learning new content and practising and applying what they have learnt.
This will consist of a mixture of adult-led carpet times, paired reading sessions and follow-up activities
during continuous provision.

In Year 1 and 2, adult-led phonics sessions will last for around 30 minutes each morning with a second, 15
minute, session to follow-up on that learning, later in the day. Children will also have opportunities to
practise and consolidate this learning through paired reading sessions, follow-up activities and through other
areas of the curriculum.

Some children may still need discrete phonics sessions in Key Stage 2. If this is the case, they will continue
to attend daily phonics teaching, at their required level. They will also continue to read decodable books,
closely-matched to their phonic knowledge. Additionally, they will have phonic-based activities during their
spelling and comprehension lessons, to allow them to consolidate this learning.
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More information about our Twinkl Phonics scheme:

We use Twinkl Phonics as our systematic, synthetic phonics programme (SSP). It is high quality and robust in
its purpose. With a clear, structured progression through the programme, it allows all of our pupils to meet or
exceed the expected standard.

The Twinkl Phonics approach combines rigorous progression with engaging learning materials. We believe that
children learn best when they are enjoying their learning and that this comes from a mix of bright, fun and
engaging lesson resources within a clear and systematic approach that builds on children’s skills daily.

The structure of every Twinkl Phonics lesson follows
this familiar five-part structure to ensure that the
four cornerstones of phonics are covered. During our
phonics lessons, children will repeat the elements

Each lesson follows the 5 part structure:

from the four cornerstones of phonics to ensure Children review previously taught
that they have rapid and automatic recall of GPCs GPCs and tricky/common exception
and tricky/common exception words; each day, they words.

will experience blending and segmenting activities
to allow regular practice of these core skills.

New GPC and tricky/common
exception words.

Blend and segment words using the
new GPCs.

Read a caption or sentence using
taught GPCs and tricky/common
exception words. Spell words using
taught GPCs.

Assess children’s learning against
criteria and create an action plan.

0000

Four Cornerstones of Phonics

Stories are used to provide a stimulus and context for phonics teaching in our Twinkl Phonics lessons. The
story content also integrates games to practice the skills taught, and includes grammar teaching at the
appropriate age-related curriculum level. In addition, we use actions to help the children remember
phonemes; this kinaesthetic, visual and auditory approach helps children to retain the phonemes and can
additionally support children with SEND.

Lesson Blueprint

Alongside our Twinkl Phonics scheme, we have a ‘blueprint’ for all phonics sessions delivered at our school.
This was developed by the Phonics Lead, alongside the Myland English Hub, to ensure consistency of
phonics teaching and learning across the school. It details how each element of the phonics session (as
detailed above) should be delivered in order to ensure maximum effectiveness, to support staff delivering the
sessions and to reduce cognitive load for the children. A copy of the ‘Jotmans Hall Primary School Phonics
and Reading Blueprint’ can be found in Appendix 1.
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Daily Paired Reading

Children complete daily paired reading sessions, facilitated by an adult, throughout EYFS and KS1. If children
are still working on phonics in KS2, they will also have these sessions. Decodable reading books are
provided, matched to the children’s phonic level through the use of the Rhino Readers scheme. This reading
scheme links directly to Twinkl Phonics. See Appendix 2 for a list of current titles at each level. Regular
assessments are carried out to monitor children’s progress and to check that they are reading books that they
are able to access — see Section 7.1 and Appendix 3 for more information. This allows them to build
confidence and fluency. Children take home their paired reading book at the end of the week, for further
practice and to show their parents/carers their hard work from the week.

Those children who are yet unable to blend the sounds to read the words they know, will read wordless books
in these paired sessions, but also spend time with adults practising blending at every opportunity. It is
important for them to develop this skill as soon as possible, in order for them to be able to access reading
material and further develop their reading skills.

In conjunction with our teaching of phonics, we also give our children phonic-based activities to take home at
the appropriate level, for further practice. These include parent information sheets, and homework activities
based on the learning taking place in class. See Appendix 5 for an example.

5. Curriculum Implementation

is taught at the start of the EYFS, as soon as the Reception Baseline
Assessments are completed, in the Autumn Term.
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The purpose of Level 2 is to:

teach the first 19 most commonly-used letters and the sounds they make;

move children on from oral blending and segmenting to blending and segmenting with the

letters they know;

introduce some tricky words for reading.

Before starting this Level, children:

will have had an experience of a wide range of listening activities including songs, stories and

rhymes;

can distinguish between different sounds, including speech sounds;

may be able to orally blend and segment words;

may be able to identify some rhyming words.

By the end of Level 2, children will have had opportunities to:

identify the phoneme when shown any Level 2 grapheme;

identify any Level 2 grapheme when they hear the phoneme;

orally blend and segment VC and CVC words;

segment VC and CVC words into their sounds to spell them;

read the tricky words: the, to, I, no, go;

practise writing the letter sounds they know using the correct formation.

Level 3is taught in EYFS, typically beginning in the Spring Term.

If children need more practice and consolidation of previous levels, these will be revisited first, to ensure
children are ready for Level 3.

Level 3 Overview

Level 3a Level 3b
z
Focus GPCs Step 6:j v W x Step 7:y sh th (unvoiced) | < ai ee igh oa 0o (short) 00 ur ow oi ear air ure er % Py
zzz quch th (voiced) ng g (long) ar or o e
»w o
% + =
Focus & g %’.
Tricky Words | no. go. I, the. to he, she we, me, be @ was my you they 2
(reading) 2 ®
= @
: s
»
Focus 2 =3
Tricky Words the, to H no. go, | % =1
(spelling) @
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The purpose of Level 3 is to:

e introduce another 25 graphemes, including consonant digraphs, vowel digraphs and trigraphs
so that children can represent 42 phonemes with a grapheme;

e continue to practise CVC blending and segmentation;

e apply their knowledge of blending and segmenting to reading and spelling simple two-syllable
words and captions;

e continue to practise letter formation for the digraphsi/trigraphs they learn.

Before starting this Level, children:
e recognise Level 2 GPCs;

e orally blend and segment CVC words as well as being able to blend and segment to read and
spell CVC words and nonsense words;

e read the tricky words - the, to, I, no, go.

By the end of Level 3, children will have had opportunities to:
e say the phoneme when shown all or most Level 2 and Level 3 graphemes;
o find all or most Level 2 and Level 3 graphemes, from a display, when given the phoneme;

e blend and read CVC words (single-syllable words consisting of Level 2 and Level 3
graphemes);

e segment and make a phonetically plausible attempt at spelling CVC words (single-syllable
words consisting of Level 2 and Level 3 graphemes);

e read the tricky words - he, she, we, me, be, was, my, you, here, they, all, are & spell the tricky
words - the, to, I, no, go;

e write each letter correctly when following a model.

Level 4 is taught in EYFS, typically beginning in the Summer Term.

If children need more practice and consolidation of previous levels, these will be revisited first, to ensure
children are ready for Level 4.

Level 4 Overview

. . Three-Letter Adjacent
Focus CVCC Words CCVC Words Adjacent Consonants Polysyllabic Words Consonants
Focus Trlc!(y said, so W were, there, little, one do, when, out, what Re\nspn of all Level 4
Words (reading) come, some tricky words
Focus Tricky Revision of all Level 4
Words (writing) he, she, me, we, be was, you they, are, all my, here tricky words

Page | 9



The purpose of Level 4 is to:

e consolidate children’s knowledge of graphemes in reading and spelling words, especially
digraphs and trigraphs;

e introduce words with adjacent consonants - CVCC, CCVC, CCVCC, CCCVC, CVCCC,
CCCVCC, CCVCCC;

e learn polysyllabic words and learn to read and spell some more tricky words.

Before starting this Level, children:
e recognise Level 2 and 3 GPCs;
e blend and read CVC words;

e segment and make a phonetically plausible attempt at spelling single-syllable CVC words;

e read the tricky words - he, she, we, me, be, was, my, you, here, they, all, are & spell the tricky
words - the, to, I, no, go.

By the end of Level 4, children will have had opportunities to:
e give the phoneme when shown any Level 2 or Level 3 grapheme;
o find any Level 2 or Level 3 grapheme when given the phoneme;

e blend and read words containing adjacent consonants as well as segment and spell words
containing adjacent consonants;

e read the tricky words - some, one, said, come, do, so, were, when, have, there, out, like, little,
what & spell the tricky words - he, she, we, me, be, was, my, you, here, they, all, are;

e write each letter, usually using the correct formation;

e orally segment words into phonemes.

is typically begun at the start of Year 1.

Previous levels will be revisited at the start of the Autumn Term, to ensure children have this knowledge
consolidated and are ready for Level 5.

The purpose of Level 5is to:
e learn alternative graphemes for known phonemes;
e learn alternative pronunciations of known graphemes;
e introduce split digraphs;
e introduce some suffixes and prefixes;

e learn to read and spell more common exception words.
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Before starting this Level, children:

recognise Level 2 and 3 GPCs;
blend to read and segment to spell words containing adjacent consonants (Level 4);

read tricky words - some, one, said, come, do, so, were, when, have, there, out, like, little,
what;

spell tricky words - he, she, we, me, be, was, my, you, here, they, all, are;

write each letter, usually correctly.

By the end of Level 5, children will have had opportunities to:
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give the phoneme, when shown any grapheme that has been taught;
for any given phoneme, write the common graphemes;

apply phonics knowledge and skills as the primary approach to reading and spelling unfamiliar
words that are not completely decodable;

read and spell phonically decodable two-syllable and three-syllable words;
read automatically all taught tricky and common exception words;

accurately spell all the Level 2, 3 and 4 tricky words and most of the common exception words
for reading;

form each letter correctly;

use alternative ways of pronouncing and representing the long vowel phonemes.



Common Exception
Sounds Focus Words Words
Reading | Speliing
‘ay saying/ day, may, say, could, said, so
aif play, clay, tray, should
spray, crayon
2 | ‘'oy'saying/ toy boy, joy enjoy, would,  have,
& | aif destroy, annoy, want like
o employ, royal
LL
S | ' saying pie, lig, tie, die, oh, their = some,
< | figh/ cries, tries, spied, come
3 fried
‘ea’ saying sea, bead, read, Mr, Mrs  were,
feef seat, meat, heap, there
treat, least
Review and assessment week
Comman Excepticn
Sounds Focus Words Words
Reading | Spelling
‘a_€ saying  snake, game, love, little,
faif cake, ate, same, your one
make, name,
came
'iLe' saying bike, time, pine, people,  do,
figh/,'o_¢  prize, bone, home, looked  when
saying foa/  note, alone
‘'u_g' saying  fume, tube, rule, called,  what,
foo/ and flute, these, asked oh
fyoof, ‘e theme, concrete,
saying /ee/  complete
& | 'ou'saying  our, out, cloud, water, could,
< | fowf scout, sprout, where should,
>
o proud, sound, wolld
ground
Long Vowel  acorn, apricot, whao, war,
Sounds hurman, music, why their
lion, wild, secret,
emu, both, gold
‘ch’ saying schoal, thought, = Mr, Mrs
fc/and /shy  Christmas, through
chemist, chord,
echo, chef,
parachute, chute
Review and assessment week
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Commoan Exception
Sounds Focus Words Words
Reading  Speliing
i saying | stir, girl, bird, shirt, work, love,
fur/ dirt, third, first, house your
_ thirteen
'ue’ saying due, venue, fuel,  many, people,
foof and  argue, clue, glue, laughed looked
fyoo/ true, blue
‘ew’ saying  few, new, dew, because, asked,
foofand  stew, blew, chew,  different called
Moo grewy, drew
Y saying  wvery, family, any, eye water,
feef body, happy, where
sunny, furry,
crunchy, hairy
‘aw’ and saw, paw, draw, friend, also  who,
‘au’ saying  yawn, August, why
for/ launch, laundry,
astronaut
‘ow'and  low, slow, once, thought,
© | ‘o' saying window, own, please through
o | foal toe, hoe, doe,
g goes
‘wh' saying white, whisper, | live, coming work,
fwf whiskers, whine, house
whale, which,
while, wheel
'c' saying  gem, magic, Monday, many,
/s, giant, ginger, cell, Tuesday laughed
'0'saying  city, face, slice
i/
'ph' saying phone, dolphin,  Wednesday, because,
vl elephant, brother different
alphabet, photo,
microphane,
graph, nephew
‘ea saying head, bread, maore, any, eye
e/ ready, deaf, before
healthy, weather,
instead,
breakfast

Review and assessment week
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Sounds

Focus Words

Common Exception Words

Reading

Spelling

Level 5¢

'ie’ saying /
ee/

Adding -ed

Adding -s
and -es

Adding -er
and -est

(adjectives)

'tch’ saying
fch/

Adding
-ing and -er
(verbs)

‘ear’ and
‘are’ saying
fairf

Unspoken
IE|

‘ore’ saying
farf

Adding un-

chief, brief, field, January,

shield, priest,
shriek, thief,
relief

jumped, looked,
gasped, yelled,
hunted, started,
shouted, wished

skirts,
raincoats,
hairbrushes,
bracelets,
glasses,
buses, boxes,
wishes

louder, fresher,
quicker, calder,
loudest,
freshest,
quickest,
coidest

catch, match,
fetch, witch,
stitch, ditch,
crutch, kitchen

playing,
helping,
teaching,
singing,

player, helper,
teacher, singer

tear, wear,
bear, pear,
stare, care,
share, dare

horse, mouse,
bronze, freeze,
Qivig, SEMVE,
dance, voice

Mare, core,
SOrE, SCOre,
shore, adore,
before,
explorne

untie, urwell,
unda, unkind,
unlock, unfair,
unpack,
unsafe

February

April, July

SCISS0rs,
castle

beautiful,
treasure

doar,
floor

favourite,
bought

avrburmn,

oone

ko,
colour

ather,
does

talk, twao

friend,
also

please,
once

live, coming

Monday,
Tuesday

Wednesday,
brother

maore,
before

January,
February

April, July

SCiSEOs,
castle

beautiful,
treasure

Review and assessment week




Level 6 is typically taught in Year 2. However adaptations may be made, based on
the needs of children.

Previous levels will be revisited at the start of the Autumn Term, to ensure children have this knowledge
consolidated and are ready for Level 6.

The purpose of Level 6 is to:

develop children’s knowledge of spelling patterns and best-guess grapheme selection;
learn more alternative graphemes for known phonemes;

learn more alternative pronunciations for known graphemes;

introduce the /zh/ phoneme;

develop an understanding of the spelling rules for adding suffixes and prefixes;
introduce homophones/near homophones and contractions;

learn to spell more common exception words;

develop their understanding of grammar rules;

learn effective writing techniques including editing and proofreading and learn more strategies
to read and write independently.

Before starting this Level, children:

give the phoneme, when shown any grapheme that has been taught;
for any given phoneme, write the common graphemes;

apply phonics knowledge and skills, as the primary approach to reading and spelling unfamiliar
words that are not completely decodable;

read and spell phonically decodable two-syllable and three-syllable words;
sight-read all taught tricky and common exception words;

accurately spell all the Level 2, 3 and 4 tricky words and most of the Level 5 common
exception words for reading;

form each letter correctly;

use alternative ways of pronouncing and representing the long vowel phonemes.

By the end of Level 6, children will have had opportunities to:

Page | 15

read accurately most words of two or more syllables;
read most words containing common suffixes;
read most common exception words;

read most words accurately, in age-appropriate books, without overt sounding and blending,
fluent enough to allow them to focus on their understanding rather than on decoding individual
words;

sound out most unfamiliar words accurately, without undue hesitation;

segment spoken words into phonemes and represent these by graphemes, spelling many of
these words correctly and making phonetically plausible attempts at others;

spell most common exception words correctly.
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Common

funnel, towel, tinsel

Sounds Focus Words Exception
Words
(Spelling)
y' saying by, dry, shy, fly, spy, | door, floor
figh/ reply, pylon, python
dge’ and ‘ge’ | edge, hedge, badge, = bought,
saying /|f bridge, change, favourite
large, orange,
challenge
Adding -es to | flies, cries, spies, auturmn,
words ending | replies, babies, qone
in'y teddies, carries,
nurries
gn’ saying /n/ | gnome, sign, gnaw, | know,
gnat, design, gnarl, | colour
gnash, campaign
kn' saying /n/ | knight, knee, other,
knot, knife, knock, does
know, knapsack,
8 knowledge
(0]
E Adding —ed or | copied, copying, talk, two
-ing to words | worried worrying,
ending in 'y’ annoying, annoyed,
studying, studied
‘wr' saying /r/ | wrong, wren, wrist, | four, eight
wrap, write, wrote,
Wring, wreck
le' saying /I/ | bubble, middle, world,
table, apple, little, work
puddle, title, cuddle
Adding -er happier, happiest, poor, great
and -est to easier, easiest,
words ending | funnier, funniest,
in 'y’ luckier, luckiest
el saying /l/ | camel, travel, chisel, | break,
squirrel, tunnel, steak

Review and assessment week




Page | 17

Comman

Sounds Focus Words caapiion
Words
(Spelling)
‘al" and il festival, total, pupil, = busy,
saying /1I/ April, medal, local, clothes
pencil, nostril
Adding -ed hiked, hiker, timed, = whole,
and -er to tirmer, braved, listen
words ending | braver, baked, baker
in'e
‘eer’ saying [/ | steer, career, build,
ear/ volunteer, cheer, earth
sheer, peer, deer,
meerkat
“ture’ saying future, picture, delicious,
Jcher/ sculpture, nature, frurt
vulture, adventure,
creature, capture
Adding -est nicest, bravest, learn,
and -y to finest, largest, shiny, search
words ending | sparkly, noisy, slimy
in'e
o | ‘mb’saying lamb, limb, comib, famous,
% /m/ numb, climb, shoe
3 thumb, crumb,
- bomb
a' and ‘al all, call, hall, small, = pretty,
saying /or/ walk, talk, chalk, neighbour
almost
Adding -ing patting, humming, England,
and -ed to dropping, shopping, = tongue
CVC,CCVC | jogged, fitted,
words clapped, stopped
‘0 saying /uf | brother, son, above, | group,
Wonder, worry, country
glove, cover, month
‘ey’ saying key, monkey, heart,
feef donkey, honey, dangerous
money, chimney,
valley, turkey
Adding -er, longer, wetter, special,
-est or-y to hotter, hottest, enough
CVC and coldest, funny,
CVCCwords | windy, sunny

Review and assessment week
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Common

E ion
Sounds Focus Words ms
(Spelling)
Contractions | can't, you'll, I've, aunt,
didn't, we'd, couldn't, | father
should've, could've
'war’ saying war, ward, warm, prove,
fwor/, 'war towards, world, improve
saying /wur/ | worst, work, worth
Adding -ment | enjoyment, hour,
and -Ness payment, Move
exciternent,
movement,
faimess, kindness,
tidiness, happiness
s saying /zh/ | usual, casual, sure,
treasure, pleasure, | sugar
measure, Asia,
visual, closure
'wa' saying want, watch, wash, | half,
fwo/, 'qua’ swap, quality, quarter
g saying /quo/ | squash, squabble,
E, quantity
‘tion’ saying action, motion, straight,
fshun/ description, station, | touch
section, adoption,
portion, fiction
Adding -ful, graceful, wonderful, | caught,
dessand -ly | powerful, daughter
breathless,
careless, badly,
happily, luckily
Homophones | hear, here, there, journey,
and Mear their, bear, bare, area
Homophones | quiet, quite
Adding dis- dislike, disappear, heard,
disagree, early
dizsappaoint,
disconnect,
dishonest,
disqualify, disobey

Review and assessment week




Level 6 may continue to be taught in KS2, if assessment shows that more consolidation and practice
is required for those children moving into Year 3. Any children working anywhere below this level will
also continue to access daily phonics sessions, at their particular level, across KS2 if necessary.

6. Cross-curricular links

Phonics is promoted throughout every subject in the curriculum, where relevant, to the age / stage of the
children.

7. Curriculum Impact

7.1 Assessment

Assessing in Reception & KS1:

In Reception, Year 1 and Year 2, children will be assessed on their knowledge of GPCs and tricky/common
exception words at least every half-term (or at the end of a set of sounds learnt), to establish their phonic
level. Blending assessments are also carried out to ensure that children have the skills securely in place for
reading, and to assess their ability to move to the next level of reading books. This will be done using the
appropriate level of Rhino Reader assessment sheets. See Appendix 3 for copies of these.

Adaptations have been made to the assessments, for children for whom saying the sounds out loud and
blending them to read words aloud is difficult. We know that some children have speech, language and
communication difficulties, but this does not mean that those children cannot read. We have developed an
alternative assessment which allows those children to show what they can do, without the need to read aloud.
Examples of these can be found in Appendix 4.

Teachers carry out the assessments for their class and input the data onto gap analysis spreadsheets. These
are saved on the Jotmans Hall staff Google Drive in ‘JHS-Literacy Shared > Phonics > Phonics Gap
Analysis Spreadsheets’. These are then analysed by the teacher and Phonics Lead, to plan for subsequent
teaching, to provide further support where necessary, and to ensure children’s reading books closely match
their phonic knowledge. When children have achieved a new sub-level, and are therefore reading a new set
of books, this will be communicated with parents using a sticker in the children’s Reading Record. The sticker
will show the sounds / tricky words that children have achieved, and also the sounds / tricky words that they
are working on next. For examples, please see Appendix 6.

All assessment materials can be found on the Jotmans Hall staff Google Drive in ‘JHS-Literacy Shared
> Phonics > Twinkl Phonics > Rhino Readers > Rhino-Readers-Progression-Checklists’. This is where
the most up to date versions of all documents can be found.

This assessment schedule will continue into KS2 when necessary.

Inclusion/ Intervention:

Supporting the Lowest 20% Achievers (‘Spotlight Readers’)

Regular assessment is vital to ensure the early identification of children who may need us to provide them
with extra support, either through interventions or during daily classroom teaching. These children may have
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specific places to sit during whole class phonics sessions, either at the front of the group or near an adult who
can support their learning. They may have additional resources to support them. Some children may learn
their phonics in a smaller group, or with a different approach that works for them. They may also take part in
daily, highly structured interventions, which will include recapping or relearning missing GPCs or
tricky/common exception words, and practising blending and segmenting skills.

The Spotlight Reader group is closely tracked by the Phonics Lead. The children in this group may change
throughout the year, depending on achievement and progress. As soon as we identify any child who is
struggling to succeed in phonics, provision will be put into place to close the gap and help them to ‘keep up’.

Year 1 Phonics Screening Check

In the summer term, all children in Year 1 will undertake the National Phonics Screening Check. This is an
assessment carried out in school, during which the children will be assessed on their ability to segment and
blend a range of 40 real and pseudo (‘alien’) words. ‘Alien’ words are a selection of phonetically decodable
nonsense words. The words in this assessment gauge the children’s understanding of the phonemes learnt
and give the school knowledge of where the gaps are. If the children are not secure in recognising,
segmenting and blending these words and therefore do not pass the assessment, they will be offered further
support as they enter Year 2 and will be able to repeat the assessment in the summer term of Year 2. This
assessment also allows us to put in specific and personal support for those children who require additional
assistance. If a child does not meet the expected standard in Year 2, then phonics teaching and learning will
be continued into Key Stage 2.

8. Resources
As far as possible, all resources used are provided by Twinkl, in order to ensure fidelity to the scheme.

Other resources may be used at times, but these must be approved by the Phonics Lead, to ensure that there
are no contradictions e.g. different picture mnemonics.

Electronic copies of all resources can be found in Jotmans Hall staff Google Drive (G:/) > Shared Drives >
JHS - Literacy Shared > Phonics. This is where the most up to date versions of all resources are stored, so
please use them from here.

9. Roles and responsibilities

9.1 Headteacher
The headteacher at our school will:
> Support the subject leader but also hold them to account for the effectiveness of the subject
> Ensure subject action plans are suitable
> Monitor the quality of resources
? Support staff through the provision of training and resources
> Monitor the planning and delivery of the subject
> Ensure the requirements of the National Curriculum are met
? Ensure this policy is reviewed according to the timescales set out

> Monitor pupil and parent engagement with the subject
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9.2 Subject leader
The subject leaders at our school will:
> Prepare and review subject policy and curriculum plans
> Promote the study of the subject throughout the school
> Monitor the teaching and assessment of the subject
> Attend appropriate CPD
» Stay informed regarding developments in the study and teaching of the subject
> Evaluate resources

> Provide training and CPD to staff on the subject curriculum and its delivery, and keep them informed about
subject developments nationally

2 Assess the impact of the subject curriculum on pupils’ learning and development

> Make presentations to parents and governors on the subject and how it is being taught

9.3 Governing Body

The Governing Body at our school will:
> Monitor the impact of the subject across the school and on pupils
? Monitor teacher workload and professional development

> Keep up to date with the curriculum (what's taught, why it's taught, and how it's taught)

9.4 Classroom teacher

Classroom teachers at our school will:
> Teach and assess the subject according to the principles laid out in this policy, and the school blueprint.
> Report to the subject leader and respond to any feedback given.

> Maintain subject knowledge and appropriate CPD. See Appendix 4 for a Phonics Glossary of important
vocabulary and definitions, as well as actions / mnemonics and an explanation of sound buttons.

10. Links to other policies

This subject policy links to the following policies and procedures:
> English Policy

> Assessment Policy

> EYFS Policy

2 SEN Policy

11. Monitoring and review

This policy will be reviewed by staff and trustees at least every 2 years
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12. Appendices

Appendix 1 — Jotmans Hall Phonics and Reading Blueprint
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Appendix 3 — Rhino Reader assessment sheets

Level 2

Rhino Readers Progression Checklist m

Use this sheet to check which Level 2 GPCs and tricky words the child knows and 1o help you
decide which laval of Rhino Readars book |8 appropriate for them,

' Child’s Name:

k hime
gy By
‘

Ready for Level 2a?

Level Za books can be accessed after Week 3 of Level 2 Twinkl Phondes, when children will have been taught
thess GPCs:

S Ola | t p L n

(saying /s/) |

m [d g 0 c R

Blend to reasd thess words:

sat  tap [lpat [ pin [J|nap L[ tin
Sam - dog Ulecan O gap ! not Kt

Thers sne no tricky wiosds used in Level 2a
If @l gre kervoeweny, the child bs ready to read any Level 2a book.

if o child is unoble to blend sounds to reed the words, they are not reody for Level 20 books,
even if they know gl of the sounds shown indhviduoily.

They should continue to access waordless books, whilst having regular proctice to blend sounds,
and hear blending modelled as often as possible.

Date(s) assesced:
(date gnd adult initials)

Date begun Level 2a Books. .
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' Child’s Name: m 1

Rhino Readers Progression Checklist ®

L=ze this sheet to check which Level 2 GPCs and tricky waonds the child knows and to help you
dacide which leval of Rhino Readers book is appropeiate for them

Ready for Level 2b?

Lavel 2b books can be accessed after Week 6 of Level 2 Twinkl Phonics, when children will have been taught
these GPCs and tricky words:

e u QOfr Ofh  O|b Ol f (]

L | chk | 8§ i lfﬂ' Ll s L

(saying /z/)

to | the U I ! no _l go L

Blend to resd thess words:

run  Lllred Cllhub [Ji{bug [ |fun [ |fell [

less “back Ulluck CJhuff [ fibs ['|bells [

if all are known, the child is ready to read any Level 2b book.

if o child is unable to recognize the majority of the sounds or use them to read words, they should
centinue reading books ot Level 2.

Dates) @assessed: o ———— e
(date and odult initiais)

Date bezun Level 2b books: e
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' Child’s Name:

Rhino Readers Progression Checklist

Lize this sheet to check which Level 2 GPCs and tricky wonds the child knows and to help you
dacide which level of Rhino Readers book is appropriate for them

Ready for Level 2¢?

Level Z¢ books contain the same GFCs and tricky words as Level 2b but conlain additional challenge with
lofupls Sirilences and Compolnd words,

Blend to resd these words:

sunset

1 |laptop [

hotdog ||

napkin

cockpit

I padlock []

hillkop [

backpack []

at Level 2b.

If o child is unoble to blend ond reod these compound words, they shouwld continue reading books

Date|s) assessed:

{date and adult initials)
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Level 3

'Child's Name: m hins
Rhino Readers Progression Checklist

Use this sheet to check which Level 3 GPCs and tricky words the child knows and to help you decide which
bevvel of Rhino Readers book is appropriate for them.

Ready for Level 3a?

Lavel 3a books can be accessed after Week 4 of Level 3 Twiinkl Phonics, wihen children will have been taught
theze GPCz and tricky words:

] Ojv Olw 0O|x Ojy 0Ojz Oflzz 0O

qu Ujch Ujsh Lith Ujth Cjing U

[wencad) {unwoiced)

he (1| she [ we 1lme 1| be |l was [

If all are known, the child is ready to read any Level 3a boob.

Blend to resd thess words:

jet.  Uljvan [|wig [J{box [|yes [|zip [

fizz [ quack | chop [J|shed U |thin U |that [

song [

if o child is unable to blend sounds to read the words, they are not reody for Level 30 books,
even if they know gff of the sounds shown individugily.

Date|s) assessed:
(date and odult initials)

Date begun Level 3a books:
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'Child’s Name:

L

Rhino Readers Progression Checklist

Usze this sheet to check which Level 3 GPCs and tricky words the child knows and to help you decide which
level of Rhino Readers book is appropriate for them

Ready for Level 3b?

Level 3b books can be accessed after Week 9 of Level 3 Twinkl Phonies, when children will have been taught
these GPCs and tricky words:

ai | ee Ojigh Oloa [ oo L] oo L]
{Fngsn) (Bpok)

ar (1| or ]| wr low [ ol Olear O

air [ ure [ er ]

my [llyou [ they [Jjhere [l all Cllare [J

If all are known, the child is ready to read any Level 3b book.

Blend to read these words:

paid [l|feet [J|night [J|coat [J|moon (] | book []

card [1|thorn U | curl | down | boil L hear [

pair []|sure [] |dinner[]

if @ child is unable to blend sownds to read the words, they are not reody for Level 3b books,
even if they know gl of the sounds shown individuaily.

Date(s) assessed:
(date and adult initiais)
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, Child's Name:

i

Rhino Readers Progression Checklist

Use this sheet to check which Level 3 GPCs and tricky words the child knows and to help you decide which
level of Rhino Readers book is appropriate for them

Leveld 3¢ books use the same GPCs and tricky words but contain additional challenge with compound words
containing vowel digraphs and a larger range of suffixes.

Blend to read these words:

toolbox [ |button []|appear []|digger []
things [ |farmer [ |cowshed []|airport [
higher [1|cookbook[]|peppers [ dishes [

at Level 3b.

If a child is unable to biend and read these compound words, they should continue reading books

Date(s) assessed:

(date and odult initiols)

Date begun Level 3c books: ...
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'Child's Name: 4a | 4b pine

Rhino Readers Progression Checklist @

Use this sheet to check which Leve! 4 tricky words the child knows and to help you decide which
level of Rhino Readers book is appropriate for them

Ready for Level 4a?

Level 42 books can be accessed after Week 2 of Level 4 Twink! Phonics, when children will have been taught
these tricky words:

said [ so ()| have [ like (Jicome [] some []

Level 4a books use the same GPCs as Level 3. They focus on words with adjacent consonants (CVCC and
CCVC words). The Level 3 digraphs and trigraphs are used without adjacent consonants. Children will be
tackling words such as:

() [dre) (i) () (o) (o)

If the child is confident with recognising the tricky words and blending these examples, they are ready
to read any Level 4a book.

DALE RS tdd: i i i e e (dote and adult initiols)

Date started Level a: s

Ready for Level 4b?

Lovel 4b books can be accessed after Week 4 of Level 4 Twinkl Phonics, when children will have been taught
these tricky words

were [ there []|little | one (1| do (1| when [}
out (]| what [J

Level 4b books use the same GPCs as Level 3. They focus on using the Level 3 digraphs and trigraphs in words
with adgacent consonants. Children will be tackling words such as:

Lsteep] Lbroonq Ltmin} Lsmooth] Lbright] Lboosq

If the child is confident with recognising the tricky words and blending these examples, they are ready
to read any Level 4b book.

Date assessed: . et s e s e s e e {dote and adult initials)

Datestarted Level db: ... e
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' Child’s Name:
Rhino Readers Progression Checklist

Level 4

Use this sheet 1o check which Leved 4 tnicky words the child knows and to help you decide whech

level of Rhino Readers book is appropriate for them

Ready for Level 4c?

Level 4¢ books use the same GPCS a5 Level 3. There are no new tricky words used at this level. The books

build on the skills covered in Level 4b by including three-letter adjacent consonants and multisyllabic words

Children will be tackling words such as:

Lstrips\| Lexplains } Lsplatter] L scrunch 1 L footsteps ] Lspeedboat ]

i the child is confident with blending these examples, they are ready to read any Level 4¢ book.

Page | 38
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Level 5
’ Child's Name: '.Mno

5a - First

Rhino Readers Progression Checklist Steps LY

Use this sheet to check which Level 5 GPCs and common exception words the child knows and to help you
decide which level of Rhino Readers book is appropriate for them.

Ready for Level 5a First Steps Rhino Readers?

Level S5a First Steps books can be accessed after Week 4 of Level S Twinkl Phonics, when children will have
been taught these GPCs and common exception words:

- ay oy ie ea

(saying figh/)  (saying fee/)

lcould should would want 7 oh 7 their
| Mr Mrs ‘

If all are known, the child is ready to read any Level S5a First Steps book.

Blend to read these words:

pay [ tray | boy [ | annoy| | pie [ cried [
meat  treat

If a child is unable to blend sounds to read the words, they are not ready for Level 50 (First Steps) books,
even if they know allof the sounds shown individually.

Date(s) assessed:
(date and adult initials}

Date begun Level 53 (First Steps) books: _. eNATHN
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Child’s Name: hine
Lo

Rhino Readers Progression Checklist

Lise this sheet 1o check which Level 5 GPCs and comman exceplion words the child knows and to help you
deride which beval of Rhinn Readers hook is anornnriate for tham

Ready for Level 5a Rhino Readers?

Lewel Sa boahes can be atcested alter Week 10 of Lewel 5 Twankd Phonics, when children will have béen taught
these GPCs and common exception words:

a_e 2_g i_e o_g u_e ou
(saging fowd)
a e i o u ch

[saying Jfoif) (saying feeS) [saying fighy} [saying foa/) [saying fuef) [saying fcf)
ch

[saying /eh/)

love your people looked called
asked water where who why
thought through

If sl ora knewen, the child s resdy to reed any Level Sa book,

Blend to resd thess words:

make | | these pipe bone tube sound

paper || even wild post Uit school

chef

if o child is unable to blend sounds to read the words, they are not ready for Level 5o books,
ewven if they know all of the sounds shown ingdividuaily.

Dateis) assessed: L ——— e et
{date and odult initiais)

Date begun Level 5a books: ..
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i

o i ino
Child’s Name: cp, hpmn

Rhino Readers Progression Checklist

Lise this sheed 10 chéck which Levwel 5 GPCS and comimin exceplion wiords the child knows and 1o help you
decide which level of Rhing Readers book is appropriate for them.

Ready for Level 5b?

Level 5b books can be accessed after Week 20 of Level 5 Twinkl Phonics, whien children will
have been taught these GPCs and common exception words:

ir ue ue W EW

(saying foof) (zaying /yoo/) (saying fyoa/) (saying foo )
uy L oW oA oe
{saying Jee/} (saying foa/) (saying foa/)
wh e g ph ea

[saying /5/) {saying /j/ (saying faf)
work house many laughed because
different any eye friend also
once live please coming Monday
Tuesday Wednesday = brother more before

If all are knowmn, the child ks resdy 1o read any Level 5b book.

Blend to resd thess words:

girl blue argue new grew
sunny launch ' | yawn window | | goes
white ciry magic elephant’ | bread

if @ child is unable to blend sounds to read the words, they are not ready for Level 5b books,
ewven if they know all af the sounds shown ingdhviduaily.

Dates) @ssessed: o —— et e e rennen
(date and gdult initials]

Date begun Level 5bh books: . — —
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' Child’s Name: “ » ” hine
Rhino Readers Progression Checklist —— ®

Use this sheet 10 check which Level 5 GPCs and common exceplion words the child knows and to help you
decide which level of Rhino Readers book is appropriate for them,

Ready for Level 5¢?

Level 5c books can be accessed after Week 30 of Level 5 Twinkl Phonics, when children will have been taught
these GPCs and common exceplion words.

ie tch are ear ore
(saying fee/) (saying /air/) | (saying /air/)

January February  April July scissors
beautiful castle - treasure | door - floor
bought ;fuvourite _rautumn - gone - colour
other [ does talk ' two ' know

If all are known, the child is ready to read any Level 5¢ book.

Blend to read these words:

:ﬁeld Ritchen | :share ] ;'bear 1 Ebejore

If a child is unable to biend sounds to read the words, they are not ready for Level 5¢ books,
even if they know gl of the sounds shown individually.

Date(s) assessed:
(date and adult initials)

Date begun Level 5c books: .. s
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Child's Name;

Rhino Readers Progression Checklist

Use this sheet 1o check which Lewel & GPCs and exception wonds the child knows and 1o help you
decide which level of Rhino Readers book is appropriate for them.

Ready for Level 6a7
Level Ga books can be pccessed after Week 10 of Level & Twinkl Phonics, when children will have bean tasghi
these GPCs and exception wonds:
y ) |dge []ge Ol Olkn Olwr Olde 0O
(sauing figh/) | (saying /i) | (=aying /i)
four 1| eight _l| world(!| poor | great [ ]| break || steak [
if all are known, the child is ready to read any Level 6a book.
Blend to resd thess words:
spy [ | bridge [ 1| large [ ] design[ | knock [ | write [ || apple [ ]

if o child is unable to blend sounds to reod the words, they ore not reody for Level 6a books,
ewen if they know gl of the sounds shown individuaily.

Date|s) assessed:
(dote and adult initials)
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' Level 6 _
Child's Name; m ]!Em.

Rhino Readers Progression Checklist LY

Lise this sheet o check which Level & GPCs and exception words the child knows and 1o help you
decide which level of Rhino Readers book |3 appropriate for them.

Ready for Level 6b7

Lewvel &b books can be accessed after Week 20 of Level & Twinkl Phonles, when children will have been taught
these GPCs and excéplion words:

eer [ ]|ey jymb  [|a [ ]al m L []|-ture [
(saying feef) {saying forf) | (saying for/) | (saying fu/f)

busy ()| clothes (]| whole  [1|listen  [| build (]
earth (1| delicious (]| fruit ]| learn .| search L]
famous [ || shoe U )| pretty [ 1| neighbour ||| group [

()| heart ]| dangerous | |

England (]| tongue (| country

If all are known, the child s ready o read any Level 6b book.

Blend to rasd thess words:

cheer| || chimney| | climb| | almost[ | chalk [ ]| glove [ || plcture| |

if @ child is unable to blend sownds to reod the words, they are not ready for Level 6b books,
even if they know ol of the sounds shown individuaily.

Date(s) assessed: 00— SRS
(date and adult initials)

Date begun Level 8b Books: . e
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Level 6

' Child’s Name: m Rhine

Rhino Readers Progression Checklist L Y

Lise this sheet to check which Level 6 GPCs and exception words the chidd knows and 1o help you
decide which level of Rhino Readers book s appropriate for thern.

Leval ¢ books can be accessed after Week 30 of Level 6 Twinkl Phonbcs, when children will
have been taught thege GPCs and exception waords:

If all are known, the child ks ready to read any Level 6c book.

Elend to resd thess words:

towards [ || world [ | |watch [ | |squash[ || usual [ ] |acion| |

If o child is unable to blend sounds to reod the words, they are not ready for Level 6c books,
even if they know gil of the sounds shown ingdividuolly.

Datefs) assessed: N
{daote ond odult initials)

Date begun Level 6c books: ...
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Appendix 4 — Adapted assessment for children with communication
difficulties

Oral blending assessment m
hino

o

,Child's Name:

Rhino Readers Progression Checklist
Ready for Level 2a?

Level 2a books can be accessed after Week 3 of Level 2 Twinkl Phonbes, when children will have been taught

these GPCs:

s Ol a Oft Ol p Ot n

[saying /f5/)

m d Ol g o Jlc Ok ]

Oral blending assessment:

Adult ta sound out a word [do not blend!) and ask the child to point to the correct picture. If they can
choase the correct ane, you can tick the ward.

if the child finds the groug of pictures diffiecll fo acceds, wie the picture flesheard option and show o chaice af 3 for aoch word,

sat -~ |pin ~ map “'|dog "' |can ' |kit

i e

If @ child is unable to orally blend sounds to read the words (point to the correct pictures), they are

not ready for Level 2a books,
even if they know all of the sounds shown individually.

They should continue to occess wordless books, whilst having regular practice to blend sounds,
and hear blending modelled as often as possible.

if they can point to the correct picture, when an odult sounds out the word, then the child can begin
Level 2a books.

Date(s) assessed:
(date and adult initials)

Date begun Level 2a books:
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' . 9 Level 2
Child's Name: m pupe
Rhino Readers Progression Checklist Y
Ready for Level 2b?

Level 2b books can be accessed after Week 6 of Level 2 Twinkl Phonics, when children will have been taught
these GPCs and tricky words:

e Ul u Qe M h b LI f -

I Olek QOlss 0Ol O|ff Ofs

(saying /2/)

Oral blending assessment:

Adult to sound out a word (do not blend!) and ask the child to point to the correct picture. If they can
choose the correct one, you can tick the word.

if the child finds the group of pictures difficuit to access, use the picture flosheard option and show o choice of 3 for each word.

less | huff - |legs -

rub - |back — [fell -

Tricky word assessment:

Adult to say a tricky word and child to point to / find the correct word card.

to | the LT _ino !l go L]

If a child is unable to orally blend sounds to read the words (point to the correct pictures), they are
not ready for Level 2b books,
i know all of the sounds shown individually.

They should continue to access Level 2a books, whilst having regular practice to blend 2b sounds,
and hear blending modelled as often as possible.

even

If they can point to the correct picture, when an adult sounds out the word, then the child can begin
Level 2b books.

Date(s) assessed: i
(dote and adult initials)

Date begun Level 2b books:
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Oral blending assessment

' Level 3
Child’s Name: m s
Rhino Readers Progression Checklist %

Ready for Level 3a?

Level 2a books can be accessed after Week 4 of Level 3 Twinkl Phonics, when chidren will have been taught
these GPCs and tricky woeds:

j Olv O|lw O|x 0Oly 0Olz Oz Olqu Ojch O

sh [ !|th [_Tﬁl (] ng ?:lv

fwiced) | (umiced)

Oral blending assessment:
Adult to sound out a word (do not blend!) and ask the child to point to the correct picture. If they can
choose the correct one, you can tick the word.

If the child finds the group of pictures difficult to access, use the picture flasheard option and show o choice of 3 for each word.
je¢  [Jjvan [ljwig [J{box [Jlyes [llzip []|fizz []
quack _I/chop [ !/shed [ l/thin [ !ithat [ llsong [ !

“iwm &

Tricky word assessment:
Adult to say a tricky word and child to point to / f nd the correct word card.

he Oishe UOlwe UO|lme [U|be Olwas U

ol

If a child is unable to orally blend sounds to read the words (point to the correct pictures), they are
not ready for Level 3a books. They should continue to access Level 2b books, whilst having regular
practice to blend 3a sounds, and hear blending modelled as often as possible.

If they can point to the correct picture, when an adult sounds out the word, then the child can begin
Level 3a books.

Date(s) assessed:
(date and adult initials)

Date begun Level 3a books:
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' Oral blending assessment L evel 3 |
Child’s Name: m e
Rhino Readers Progression Checklist Y

Ready for Level 3b?

Lewel 3b books can be accessed after Week 9 of Lewel 3 Twinkl Phonics, when children will have been taught
thesa GPCs and tricky words:

ai | ee Cjigh joa [Jleoe oo |ar Ll
[mgpan) (boak)
or Cjur Olow [ oi O|lear O|ar ©Ojure [
Oral blending assessment: er (]
Adult to sound out a word (do not blend!) and ask the child to point to the correct picture.
If they can choose the correct one, you can tick the ward.

if the child finds the growg of pictures difficult fo sccess, wse the picture flosheard aption and shaw o chaice of 3 for eoch ward,

rain [ |[feet [ [/ night [ ||coat [ | moon| || book [ |[card []

thorn [ llcurl [ /down [ l|boil [ '|hear [ !|pair [ Ilpure [

dinner |

@ [ ‘

Tricky word assessment:
Adult to say a tricky word and child to point to [ find the correct word card.

my C'lyou [l/they [ here "llall [llare [’

If o child is unable to orally blend sounds to read the words (point to the correct pictures), they are
not ready far Level 3b books. They should continue to access Level 3a books, whilst having regular
practice to blend 3b sounds, and hear blending modelled os often as possible.

if they can point to the correct picture, when aon adult sounds out the word, then the child can begin
Level 3b books.

Date(s) assessed:
[dote and adult initials)

Date begun Level 3b books: ...
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Oral blending assessment

hino
Headers

' Child's Name;

Rhino Readers Progression Checklist

Use this sheet to check which Level 4 tricky words the child knows and to help you decide which
level of Rhino Readers book is appropriate for them

Ready for Level 4a?

Level 4a books can be accessed after Week 2 of Level 4 Twinkl Phonics, when children will have been taught
these tricky words:

Level 4a books use the same GPCs as Level 3. They focus on words with adjacent consonants (CVCC and
CCVC words). The Level 3 digraphs and trigraphs are used without adjacent consonants. Children will be
tackling words such as:

l\ clapw Ldressj [spinw Ldusq Ltexq Lbendw

Oral blending assessment:
Adult to sound out a word (do not blend!) and ask the child to point to the correct picture. If they can

choose the correct one, you can tick the word. Then see if they can match the word to the correct picture
(see page 2 for matching cards).

~

W
Yy !

Tricky word assessment:
Adult to say a tricky word and child to point to / find the correct word card (see page 3).

said [ ]| so (]! have []] like () come []|some [

If the child is confident with recognising the tricky words and blending these examples, they are ready
to read any Level 4a book.

Date aseeserl R R N Rk (daote and adult initials)

Date started Level da: ...
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Oral blending assessment

Level 4

hineo
n o

Rhino Readers Progression Checklist B

Use this sheet to check which Level 4 tricky words the child knows and to help you decide which
level of Rhino Readers book is appropriate for them

Ready for Level 4b?

' Child’s Name:

Level 4b books use the same GPCs as Level 3. They focus on using the Level 3 digraphs and trigraphs in words
with adjacent consonants. Children will be tackling words such as

Lsteep} Lbroom) Ltmin) Lpnintw Lbright) Ltoastw

Oral blending assessment:
Adult to show children pictures and tell them the word to match each one. Then, adult to sound out a
word (do not blend!) and ask the child to point to the correct picture. Then see if they can match the word

to the correct picture (see page 2 for matching cards). if they can, you can tick the word.

" .

Tricky word assessment:
Adult to say a tricky word and child to point to / find the correct word card (see page 3).

were l:l' there [ || little [ )| one ]l do ()| when [

out [ what U]

If the child is confident with recognising the tricky words and blending these examples, they are ready
to read any Level 4b book.

Date assessed: e o e et (date and adult initials)

Date started Leveldb: ... . .o

Page | 51



Oral blending assessment

Level 4

hine
u o

'Ehild’s Name:
Rhino Readers Progression Checklist

Lise this sheet to check which Level 4 tricky words the child knows and 1o help you decide which
level of Rhino Readers book is appropriate for them.

Ready for Level 4¢?

Level 4¢ books use the same GPCs as Level 3. There are no new tricky words used at this level, The books
build on the =kills covered in Level 4b by including three-letter adjacent consonants and multisyllabic words.
Children will be tackling words such as:

lhstmps] | explains W l splatter Wf L scrunch \| L footsteps ] |x speedboat 1

Oral blending assessment:
Adult to show children pictures and tell them the word to match each one. Then, adult to sound out a

word (do not blend!) and ask the child to point to the correct picture. Then see if they can match the word
to the correct picture (see page 2 for matching cards). If they can, you can tick the word.

Date assetsed: Ao ettt st AR eb o 1 et Attt e [date and adult initials)

Date started Level 40 o
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Oral blending assessment

Child's Name:

LT
5a - First h‘”“"'

Rhino Readers Progression Checklist Steps

Use this sheet to check which Level 5 GPCs and common exception words the child knows and to help you
decide which bevel of Rhing Readers book is appropriate for them

Ready for Level 5a First Steps Rhino Readers?

Level S5a First Steps books can be accessed after Week 4 of Level 5 Twinkl Phonics, when children will have

been taught these GPCs and common exception words:

uy vy

Blending assessment:

Can the child show the action for the
spund? Can they choose the grapheme
from a choice of three, when an adult
{saying fighs} (saying fee/) zays the phoneme? If yes to both, the

child can be sald to know the sound.

e en

Go through picture page and tell the child what each picture represents. Give the child one of the word
cards (cut out page 3) and ask the child to point to the correct picture from page 2. If they can choose the

correct one, you can tick the word.
pay trﬂg

meat treat

boy annoy  pie cried

gl '/3 ;

1

L

Common Exception Word assessment:
Adult to say a tricky word and child to point to / find the correct

word card (see page 3).

could should
Mr Mrs

would want oh their

If all are known, the child is ready to read any Level 5a First Steps book.

Date started Level 5aF5:

{date and adult initlals)
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Oral blending assessment _
Child's Name: Eq hine
Rhino Readers Progression Checklist

Use this sheet 1o check which Level 5 GPCs and common exception words the child knows and to help you
decide which level of Rhino Readers book is appropriate for them

Ready for Level 5a Rhino Readers?

Level 5a books can be accessed after Week 10 of Level 5 Twinkl Phonics, when children will have been taught
these GPCs and common exception words:

a_e e_e i_e o_e u_e ou
(saying fow/)
a e i 0 u ch

(saying /ai/) (saying /ee/) (saying figh/) (saying foa/) (saying /ue/) (saying /c/)

ch Can the child show the action for the sound?
Can they choose the grapheme from a choice of three, when an adult says the phoneme?
(saying /sh/) If yes to both, the child can be soid to know the sound.
Blending assessment

Go through picture page and tell the child what each picture represents. Give the child one of the word
cards (cut out page 3) and ask the child to point to the correct picture from page 2. If they can choose the
correct one, you can tick the word.

cake these  pipe bone tube sound

paper  equal ' lion post music school

chef

8| T | =5 =
oLl
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Commaon Exception Word assessment:
Adult to say a common exception word and child to paint to / find the correct word card (see page 4).

love your people looked called
asked water where who why
thought through

If all are known, the child is ready to read any Level 5a book.

Date assessed: ... {dote ond adwit initials)
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Appendix 5 — Example of a parent sheet / home learning activity

Top Tip

The grapheme ‘ew’ can make the same sound as /y/ and /oo/ together
(yoo), as in new.

‘ew’ can also make an foo/ sound, as in ‘chew’. There is no specific
patiern so you can try both when decoding a new word.

Picture Formation

stew screw Finish at the red dot.
Word List
Can you read these words?
pewt few drew chew
plew stew blew dew
newt grew new fewt

Some are real words and some are nonsense words. Circle the real words.

Common Exception Words Spelling Words
because asked
different called
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Home Learning Challenge

Read the word. Draw a line to match the word to the picture.

WyyyyyY
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Appendix 6 — Reading Record sticker examples

Rhino Readers — Wordless books

I am practising looking at the details in the pictures
of my book and using them to tell a story.
I am working on recognising and using these sounds...

Readers

sfale [pfi [nlmldalglofc k]
I will be able to start books with words in, when I can blend
these sounds to read words, such as... sat dog pin cap kit

hReoders

Rhino Readers -

I know the sounds:

Lok JeJule nfb s [o [ss]g[uls,
and can blend them to read words!

I also know the tricky words:

Next, I am working on using the sounds I know to read longer
sentences and compound words e.g. laptop / napkin / backpack

hﬂeuders

Rhino Readers - Level 3a

I know the sounds:

th

zz‘qu.‘ng‘ch.‘sh oot th ng

(unvoiced)

X z

i [ fw]x ]

and can blend them to read words!
Next, I am working on recognising and using..

ee ur| o oi|ear| air |ure| er

. oo | oo
tgh‘oa‘ ongam | ag |@T|OT w‘

‘ai.

Rhino Readers - Level 3¢

h Readers
[ know and can use all of the sounds in Level 3 and can
blend them to read words, including compound words. I can
recognise the tricky words
[ see them.

wherever

Next, I am working on reading words with adjacent
consonants like clip / drop [ spill / must [ next / send
...and the tricky words:
Rhino Readers - Level 4b h
Readers
I can read words with adjacent consonants and

digraphs like sleep / brain [ trees | smash [ broom [ toast
...and the tricky words:

Next, I am working on reading words with three-letter adjacent
consonants and multisyllabic words like..
splash [ struck / postbox / attempt / mudflap / sprinkler

h Readers

and the common exception words:

Rhino Readers -

I know the sounds

P

ie
(saying [igh}

ea

(saying Jee!)

Next, I am working on recognising and using...

aelee|ieloelue/ou| a | e | i | o | ujlch ch
Gsaying | Gayng | Gayng | Gayng | Gayng | Gayng | Gaying | Gayng

Jowl) Jai} Jeel) light) loal) luel) icl) Ish)
Rhino Readers -

h Readers
I know the sounds

aeleelieloelueloulalje i |o|u|ch|ch
- - - - - (sayng | (saying | (sayng | sayng | Gayng | Gsayng | (saying | (sayng
low/) lai) [ee[) ligh/) Joal) fuel) fen) Ishi)

...and can use them to read words!
I can also read the common exception words:
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Rhino Readers -

h Readers
I know the sounds:

= fafe pfi [n[mldfgfofe [k]

and can blend them to read words!

Next, I am working on recognising and using..

‘ck‘e‘u‘r‘h‘b‘f ‘l ‘ss‘ﬂ"ll

s

{zaying f=l)

Rhino Readers -

“ Readers
I know and can use all of the sounds in Level 2 and can
blend them to read words, including compound words. I can
recognise the tricky words wherever I see them.

Next, I am working on recognising and using..

i th th
i v w]x[y ]z [z]qu[ng[en]sh] I | ng]
and the tricky words:
Rhino Readers - Level 3b h
Readers
I know the sounds:
‘ai ee|igh oa‘ ;\tg) i:::] ar|or|ur ow‘ot ear| air |ure| er

and can blend them to read words!
I also know the tricky words:
Next, I am working on using the sounds I know to read longer
sentences and compound words...e.g. toolbox [ button / farmer

hReuders

Rhino Readers - Level 4a

I can read words with some adjacent consonants
like clip / drop / spill / must / next / send
...and the tricky words:

Next, I am working on reading words with adjacent consonants
and digraphs like sleep / brain [ trees | smash [ broom / toast

...and the tricky words:

Rhino Readers - Level 4c

Read

I can read words with three-letter adjacent consonantsE ==
multisyllabic words like splash / struck | postbox [ attermnpt |/
mudflap / sprinkler

Next, I am working on recognising and using...

ey [

ie
(saying [igh/)

ea

(saying lee])

and the common exception words:

h Readers

I am also working on being able to read the common exception
words

Rhino Readers -

Rhino Readers -

h Readers

Next, I am working on recognising and using...

. |ue|ue|ew | ew| y ow | oe €9 ea
Ir | Gayng | Gayng | Gayng | Gayng | sagng |G| @QWW| Gaung | Gaung wh Gayng | saying Ph(sn}uy\g
o foa) | loal) | Ia

fool) | Iyool) | tyoot | oo

and reading the common exception words:




Rhino Readers - hino
Readers
I know the sounds
ue | ue [ew ew | y ow | oe h <9 h ea
H 3 _ ’ lau|aw|Gaung [caung |y | Gaung | sayng Gaying
AF | ayng | Gayng | Gayng | Gayng “;‘i',’;g foal) | foal) s P )
joold | Igoon) | 1won) | leon

...and can use them to read words!
I can also read the common exception words:

Rhino Readers - hine
Readers
I know the sounds
i ear
le are - ore
Gsaying fee) tch Gsayng jai) | Boung laird

...and can use them to read words!
I can also read the common exception words:

Rhino Readers - Level 6a hime
Readers
I know the sounds
dge ge kn wr -le
(saying /igh!) (suugg n (saying /) gn

...and can use them to read words!

I can also read the common exception words:

Rhino Readers - Level 6b hino
Readers
I know the sounds
‘ eer ey ‘ mb ‘ a al o -ture ‘
(saying feef) (saying lori) (saying Jorf) | Gsaying ful)

...and can use them to read words!
I can also read the common exception words:

Rhino Readers - Level 6¢

I know the sounds

Rhino Readers - hino
Readers

Next, I am working on recognising and using..

ie tch are ear ore
(saying lee/) (saying /airf) Gaying fair)
~.and reading the common exception words
Rhino Readers - hineo
Readers
Next, I am working on recognising and using.
dge ge gn kn wr -le
(saying /igh') (saying /) (sayng /)

~.and reading the common exception words:

Rhino Readers - Level 6a

hino
Readers

Next, I am working on recognising and using.

‘ eer ‘ e ‘ mb a al ° -ture ‘
(saying jeel) (saying lorf) Gaying o) | (saying Jw)
~.and reading the common exception words:
Rhino Readers - Level 6b hino
Readers
Next, I am working on recognising and using.
war wor wa qua s _tion
(saying [wor!) (saying fwun) (saying iwol) (saying /quof) (saying /zh)

...and reading the common exception words:

hino
Readers

war

(saying fworl)

wor
(saying [wurl)

wa

tsaying Jwol)

ua
(saying Jqual)

s
tsaying [z}

-tion
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...and can use them to read words!
I can also read the common exception words:



Appendix 7 — Phonics Glossary and Subject Knowledge guidance

Phoneme — the smallest unit of sound in words.
Grapheme — the written representation of a sound.

GPC (Grapheme-Phoneme-Correspondence) — being able to match a phoneme with the correct grapheme and
vice versa.

Blending — joining individual speech sounds together to read a word.

Segmenting — breaking down words into individual speech sounds to spell a word.
Digraph — two letters making one sound, e.g. ‘sh’ and ‘ai’.

Trigraph — three letters making one sound, e.g. “igh’ and ‘ear’.

Split digraph — two letters making one sound which are divided by a consonant, e.g. the 'i_e" sound in the word
‘side’.

Tricky Words / Common Exception Words — words that are not fully decodable, such as ‘the’ and ‘was’.
Children have to learn them as a whole word, by sight.

Sound buttons — circles or spots that can be drawn underneath a single sound to support reading.

Sound bars — lines that can be drawn underneath digraphs or trigraphs to show that the letters make one
sound.

CVC words — Abbreviation used for consonant-vowel-consonant words, used to describe the order of sounds.
Some examples of CVC words are: cat, pen, top, chat (because "ch’ makes one sound).
Other similar abbreviations include:

- VCwords e.g. on, is, it.
- CCVC words e.g. trap and black
- CVCC words e.g. milk and fast

Pure sounds — pronouncing each letter sound clearly and distinctly without adding additional sounds to the
end e.g. “fff not “fuk’

Scan this QR code using your
smartphone or tablet to view the
pronunciation video for Pure Sounds.

SCAN ME
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Level 2 Actions and Mnemonics (introduced in EYFS)
= e KT ) -  m—
s == a I n
SR JREIRETIRIEIING
S M‘hum‘-;‘lhﬁ ‘ "":"" @ m’uw. ”“':‘“‘“ nuwlmh- ' n‘:
=== || = sn || = ||\ e e | R
. — — . —
d g o : @ k
m d d 4 9 . 0) ’ v
Yumimg! Rub Pretend %o ploy g Pretend to wrap Pretend % Pretend ta spread
w— | = || & || — = e || ) e
e 9 e =
e u P b
=) wiE (U s || LB RS ’r::,'.:;':,': omita
p— —— — Level 2
l @ ff @ 1l @ SS @ Tricky Words
1 1 !: ] ‘ X -~ Read:
; Pretend to wove Pretend L‘ Pretend to m:\‘m & Blow a b
a magic wand | iy '.:."f.',".' ring @ bell I
no
Every sound has a corresponding action and mnemonic, which helps children to remember them. ?0
(o]
You can support your child by modelling the same sounds and actions at home. into
the
(introduced in EYFS)

Level 3 Actions and Mnemonics

ow?
-
Pretand to squecse
he squirty flower
om your coat

Level 3 Tricky Words

are

Spel: I no go to into the

Read: he she we me be was my you her they all

(Tricky Words from Level 2)
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Handwriting mnemonics

It is really

x 3 ’ o important that
‘ 4 § ] children learn
’ : ' to form the
Around the Down the Curl Around the Around the Over the Around Down the Down the letters using
apple, up the bat, up and around the drum, up egg and fairy's head, Gabi's head chimney to insect’s body the correct
stalk and around the caterpillar. and down under the down her and wrap her  the floor, up and tail, dot
down the ball. the stick. cup. dress and scarf. and over the the head. letter
leaf. give her a new front fo rmation
wand, door. when writing.
As they are
& )
< g 2 - introduced to a
. @ /4 % new sound,
> children are
Down the jet, Down Kit, up Down the Down the Down the Around the Down the Around the Down the taught how to
around its and around lolly and fork, over leaf, up and orange. puppy’s neck  queen's head,  robot’s body, write it
trail and dot the kite and lick! and over the  over the nut. and leg, up down and up up and over
the sun. down its tail. meatballs. and around her arm. its arm. correctlg.
his head.
S ¢ o v whMy Z
Curl around Down the Down one Down the Down the Criss, cross. Swing the Zig, zag, @
and around  teaspoon and umbrella neck, up the  wave, up the yoyo up, path.
the snake's under the handle, up neck. wave, down drop it all
body. teacup, then and down the wave, up the way
across the the other. the wave. down and
top. underneath.
: (introduced in EYFS)
Level 4 — adjacent consonants
Ccvcc Level 4
Read:
some
one
Longer words including adjacent consonants said
. do
trip toothbrush | | lunchbox ©
- 8w ] 1 NN | " s pmm— v
| S \ s N\ S were
train chimpanzee| | pondweed e
there
. » EEm— .t s s s ® s s s + g
\ / out

like
— s
lobster | | camping what

. 8 & ® & & &
\ J \ J

track

. & &+ E——

CCcve

SEG“:
all tricky words

clock

* & & m—

from Level 3

(includes plurals)
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Level 5 Mnemonics (introduced in Year 1)

Level 5
Tricky Words

Read and spell

all tricky words

from Levels 2,
3,4

+
Level 5

common

exception
words for
reading and
spelling

(PTO)

\ bMd > & °

The new sound is
displayed within a word
linked to the mnemonic
for Level 5.

Level 6 Mnemonics (introduced in Year 2)

S Level 6 Tricky
gn kn Words

ﬂ . Read and spell all

tricky / common
exception words
from Levels 2, 3, 4
and 5

+

Level 6 common
exception words for
reading and spelling

(PTO)

walk . _ monkey

™ s N b @
wor S wa qua

" world ; | treasure
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Sound Buttons
cat

with

night

digraphs /
trigraphs

It is really important for children to learn how to spot the single phonemes, digraphs (two-letter sounds) and trigraphs
(three-letter sounds) when they are in words, so that they can decode the words correctly and easily.

®ephonemes p—

Adding sound buttons and sound bars to the words is a great way to help children to do this.

nt three sounds and then split the word

sheepish

toothbrush

chimpanzee
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