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 Mission Statement 
 

We believe that all children matter and that learning should be fun, purposeful and challenging. 

Ethos 

The values of Jotmans Hall School underpin all the work we do: 

E.R.I.C. 
Effort, Respect, Independence, Communication 

 

The children are at the heart of every decision we make to ensure that they are happy, confident and that the 
opportunities that are provided for them are relevant to their needs both now and in the future. 

 

 

Aims 

All children should: 

1. Learn from a curriculum that is broad and balanced, as well as stimulating, effective and 
challenging. 
 

2. Have their work and contribution to the school recognised and valued. 
 

3. Have the right to enjoy and learn from a curriculum that fosters equal opportunities. 
 

4. Be encouraged to develop a sense of citizenship through learning about their own religion and 
culture, and through learning about those of others. 

 

5. Be helped to have respect for themselves and their environment and to develop respect for, and 
responsibility towards others in school and in the wider community. 

 

Jotmans Hall Primary School aims to be an energetic school where children are enthusiastic and motivated to 
achieve their full potential. 

Everybody at Jotmans Hall Primary School works hard to reach the highest standards in everything we do and 
this is further embedded through our successful relationships with parents, the local community and the other 

schools in the local area. 

 

 

Equality Statement 

At Jotmans Hall Primary School we are committed to: 

• Promoting equality of opportunity 

• Eliminating discrimination and harassment 

• Valuing diversity and promoting positive relationships 

• Providing an inclusive education which enables all pupils to develop their full potential meeting the 

requirements of the Equality Act 2010. 

•  

         The full JHS Equality Statement can be found on our website: www.jotmanshall.co.uk 

Eric the Owl 
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Jotmans Hall Curriculum Principles and Inclusion 

At Jotmans Hall Primary School we are committed to providing an inclusive, ambitious, and accessible 

curriculum for all pupils. We believe every child should be supported to participate fully and achieve success, 

regardless of ability, background, language, or additional need. Through high-quality teaching, adaptive 

teaching approaches, appropriate challenge, and effective support, we ensure that all pupils, including those 

with SEND, disadvantaged pupils, vulnerable pupils, and pupils with EAL, can access learning, make 

progress, and develop confidence and independence. We promote equality of opportunity, celebrate diversity, 

and make reasonable adjustments where necessary to enable every child to thrive. 

The teaching of foundational skills is embedded throughout our curriculum to support pupils in becoming 

confident, independent, and effective learners. In line with the principles outlined in Strong Foundations in the 

first years of school, we prioritise the explicit teaching and regular practice of communication, language, 

reading, writing, and mathematical understanding to ensure pupils develop secure foundations for future 

learning. We place a strong emphasis on oracy, enabling pupils to develop vocabulary, articulate their thinking 

clearly, listen respectfully, and engage in purposeful discussion across all subjects. Metacognitive approaches 

are taught explicitly to help pupils plan, monitor, and evaluate their learning, developing resilience, self-

regulation, and problem-solving skills. Through consistent modelling, questioning, retrieval practice, and 

opportunities for reflection, pupils are supported to build and remember more over time, enabling them to 

apply knowledge and skills confidently across the curriculum and beyond. We also value meaningful cross-

curricular opportunities that enable pupils to make connections between subjects, apply their learning in 

different contexts, and deepen their understanding through rich, purposeful experiences across the wider 

curriculum. 

 

Contents 

 

Mission Statement ........................................................................................................................................... 2 

Ethos ................................................................................................................................................................ 2 

Aims ................................................................................................................................................................. 2 

    Curriculum Principles and Inclusion………………………………………………………………………………….3 

1. Purpose of the policy ....................................................................................................................................... 4 

2. Subject Intent ................................................................................................................................................... 4 

3. Aims and outcomes ......................................................................................................................................... 5 

4. Teaching and learning ..................................................................................................................................... 5 

5. Curriculum Implementation .............................................................................................................................. 7 

6. Cross-curricular links ..................................................................................................................................... 19 

7. Curriculum Impact .......................................................................................................................................... 19 

8. Resources ...................................................................................................................................................... 20 

9. Roles and responsibilities .............................................................................................................................. 20 

10. Links to other policies .................................................................................................................................. 21 

11. Monitoring and review.................................................................................................................................. 21 

12. Appendices .................................................................................................................................................. 22 

 



  

 

 

Page | 4 

 

1. Purpose of the policy 

This policy reflects the aims and values of Jotmans Hall Primary School. It ensures all stakeholders, including 
staff, governors, parents and pupils, are working towards the same goals. 

 

The purpose of this policy is to: 
 

 Set out a framework for all teaching and non-teaching staff, giving guidance on Phonics planning, 
teaching and assessment 

 

 Demonstrate adherence to the Twinkl Phonics scheme. 

 

 Provide clear information to parents and carers about what their children will be taught 

 

 Allow the Phonics Lead and Board of Trustees to monitor the curriculum 

 

 Provide Ofsted inspectors with evidence of curriculum planning and implementation 

 

 

This policy will be available on our school website www.jotmanshall.co.uk  

 

 

 

2. Subject Intent 

 

At Jotmans Hall Primary School, we want children to learn to read fluently, accurately and confidently. We 
know that reading is the key that unlocks the whole curriculum and enables children to access their learning in 
all subjects. Therefore, the ability to decode, efficiently, is essential.   

We believe that, with the right support, all children can and will learn to read.  Our structured, systematic 
synthetic phonics programme provides consistent, high-quality phonics teaching that ensures all children have 
a strong foundation upon which to tackle the complex processes of reading and writing.   

By the end of Key Stage One, most children will be fluent and confident readers.  Those who need extra time 
or consolidation of skills are supported through our ‘keep up’ and ‘catch up’ intervention programmes, both in 
KS1 and KS2. 
 

 

We also want children to see reading not only as a task set by teachers in school as part of the curriculum, but 
as an activity which provides pleasure and escape from the modern world. We work hard to develop a culture 
of reading at our school and to promote a love of reading at every opportunity. 

 

 

 

 

 

 

http://www.jotmanshall.co.uk/
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3. Aims and outcomes 
 

• To provide consistent, high quality phonics teaching; ensuring all children have a strong foundation upon  
   which to tackle the complex processes of reading and writing.  
 

• To ensure progression and continuity in the teaching and learning of phonics throughout the school.  

 

• To ensure that systematic synthetic phonics, following the Twinkl Phonics programme, is taught effectively to     
   pupils, to enable them to:  
 

- recognise, say and write all phonemes within each of levels 2-6 of Twinkl Phonics; 

- apply and understand spelling patterns, suffixes and prefixes, that are taught through level 5 and 6 of 
Twinkl Phonics; 

- use their phonic knowledge to blend and segment phonetically decodable words; 

- use their phonic knowledge to read complex words and to recognise ‘Tricky Words’ / Common 
Exception Words (those that cannot be decoded) by sight, at each phonics level; 

- develop fluent reading, both for pleasure and to retrieve information; 

- write clearly, accurately and coherently using their phonic knowledge.  

 

•  For pupils to apply their phonic knowledge in their reading and writing across the whole curriculum when   
   they enter Key Stage 2. (For more information about Reading in KS2, please see English Policy) 
 

• To have robust assessment procedures to regularly check progress and identify pupils in need of    
   intervention. 
 

• To provide a text rich learning environment that encourages and develops oracy and literacy skills, that are        
   the cornerstone of our curriculum, starting in EYFS and continuing throughout the school.  
 

• To provide environments that model and promote a love of reading, where children experience the joy of  
   books and language, whilst rapidly acquiring the skills to become fluent and independent readers and  
   writers.  
 
 
 
 

4. Teaching and learning 

 
Phonics is taught daily to all children in EYFS and Key Stage 1. Within reception, phonics sessions will 
increase in length over the year. By the end of reception, children will spend around an hour a day 
consolidating previous learning, learning new content and practising and applying what they have learnt. 
This will consist of a mixture of adult-led carpet times, paired reading sessions and follow-up activities 
during continuous provision. 

 

In Year 1 and 2, adult-led phonics sessions will last for around 30 minutes each morning with a second, 15 
minute, session to follow-up on that learning, later in the day.  Children will also have opportunities to 
practise and consolidate this learning through paired reading sessions, follow-up activities and through other 
areas of the curriculum.  

 

Some children may still need discrete phonics sessions in Key Stage 2. If this is the case, they will continue 
to attend daily phonics teaching, at their required level.  They will also continue to read decodable books, 
closely-matched to their phonic knowledge.  Additionally, they will have phonic-based activities during their 
spelling and comprehension lessons, to allow them to consolidate this learning. 
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More information about our Twinkl Phonics scheme: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Stories are used to provide a stimulus and context for phonics teaching in our Twinkl Phonics lessons.  The 
story content also integrates games to practice the skills taught, and includes grammar teaching at the 
appropriate age-related curriculum level.  In addition, we use actions to help the children remember 
phonemes; this kinaesthetic, visual and auditory approach helps children to retain the phonemes and can 
additionally support children with SEND.  

 

Lesson Blueprint 

Alongside our Twinkl Phonics scheme, we have a ‘blueprint’ for all phonics sessions delivered at our school.  
This was developed by the Phonics Lead, alongside the Myland English Hub, to ensure consistency of 
phonics teaching and learning across the school.  It details how each element of the phonics session (as 
detailed above) should be delivered in order to ensure maximum effectiveness, to support staff delivering the 
sessions and to reduce cognitive load for the children.  A copy of the ‘Jotmans Hall Primary School Phonics 
and Reading Blueprint’ can be found in Appendix 1. 

Children review previously taught 
GPCs and tricky/common exception 
words. 

 

New GPC and tricky/common 
exception words. 

 

 

Blend and segment words using the 
new GPCs. 

 

Read a caption or sentence using 
taught GPCs and tricky/common 
exception words.  Spell words using 
taught GPCs. 

 

Assess children’s learning against 
criteria and create an action plan. 
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Daily Paired Reading 

Children complete daily paired reading sessions, facilitated by an adult, throughout EYFS and KS1.  If children 
are still working on phonics in KS2, they will also have these sessions.  Decodable reading books are 
provided, matched to the children’s phonic level through the use of the Rhino Readers scheme.  This reading 
scheme links directly to Twinkl Phonics.  See Appendix 2 for a list of current titles at each level.   Regular 
assessments are carried out to monitor children’s progress and to check that they are reading books that they 
are able to access – see Section 7.1 and Appendix 3 for more information.  This allows them to build 
confidence and fluency.  Children take home their paired reading book at the end of the week, for further 
practice and to show their parents/carers their hard work from the week. 

 

Those children who are yet unable to blend the sounds to read the words they know, will read wordless books 
in these paired sessions, but also spend time with adults practising blending at every opportunity.  It is 
important for them to develop this skill as soon as possible, in order for them to be able to access reading 
material and further develop their reading skills.  

 

In conjunction with our teaching of phonics, we also give our children phonic-based activities to take home at 
the appropriate level, for further practice.  These include parent information sheets, and homework activities 
based on the learning taking place in class.  See Appendix 5 for an example. 

 

 

 

5. Curriculum Implementation 

 

 

Level 2 is taught at the start of the EYFS, as soon as the Reception Baseline 
Assessments are completed, in the Autumn Term. 
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The purpose of Level 2 is to:  

• teach the first 19 most commonly-used letters and the sounds they make;  

• move children on from oral blending and segmenting to blending and segmenting with the 

letters they know;  

• introduce some tricky words for reading.  

 

Before starting this Level, children:  

• will have had an experience of a wide range of listening activities including songs, stories and 

rhymes;  

• can distinguish between different sounds, including speech sounds;  

• may be able to orally blend and segment words;   

• may be able to identify some rhyming words.  

 

By the end of Level 2, children will have had opportunities to:  

• identify the phoneme when shown any Level 2 grapheme;  

• identify any Level 2 grapheme when they hear the phoneme;  

• orally blend and segment VC and CVC words;  

• segment VC and CVC words into their sounds to spell them;  

• read the tricky words: the, to, I, no, go; 

• practise writing the letter sounds they know using the correct formation.  

 

 

 

Level 3 is taught in EYFS, typically beginning in the Spring Term. 

If children need more practice and consolidation of previous levels, these will be revisited first, to ensure 
children are ready for Level 3. 
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The purpose of Level 3 is to:  

• introduce another 25 graphemes, including consonant digraphs, vowel digraphs and trigraphs 

so that children can represent 42 phonemes with a grapheme;  

• continue to practise CVC blending and segmentation;  

• apply their knowledge of blending and segmenting to reading and spelling simple two-syllable 

words and captions; 

• continue to practise letter formation for the digraphs/trigraphs they learn. 

 

Before starting this Level, children:  

• recognise Level 2 GPCs;  

• orally blend and segment CVC words as well as being able to blend and segment to read and 

spell CVC words and nonsense words;  

• read the tricky words - the, to, I, no, go.  

 

By the end of Level 3, children will have had opportunities to:  

• say the phoneme when shown all or most Level 2 and Level 3 graphemes;  

• find all or most Level 2 and Level 3 graphemes, from a display, when given the phoneme;  

• blend and read CVC words (single-syllable words consisting of Level 2 and Level 3 

graphemes);  

• segment and make a phonetically plausible attempt at spelling CVC words (single-syllable 

words consisting of Level 2 and Level 3 graphemes);  

• read the tricky words - he, she, we, me, be, was, my, you, here, they, all, are & spell the tricky 

words - the, to, I, no, go;  

• write each letter correctly when following a model. 

 

 

 

Level 4 is taught in EYFS, typically beginning in the Summer Term. 

If children need more practice and consolidation of previous levels, these will be revisited first, to ensure 
children are ready for Level 4. 
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The purpose of Level 4 is to:  

• consolidate children’s knowledge of graphemes in reading and spelling words, especially 

digraphs and trigraphs;  

• introduce words with adjacent consonants - CVCC, CCVC, CCVCC, CCCVC, CVCCC, 

CCCVCC, CCVCCC; 

• learn polysyllabic words and learn to read and spell some more tricky words. 

 

Before starting this Level, children:  

• recognise Level 2 and 3 GPCs;  

• blend and read CVC words;  

• segment and make a phonetically plausible attempt at spelling single-syllable CVC words;  

• read the tricky words - he, she, we, me, be, was, my, you, here, they, all, are & spell the tricky 

words - the, to, I, no, go. 

 

By the end of Level 4, children will have had opportunities to:  

• give the phoneme when shown any Level 2 or Level 3 grapheme;  

• find any Level 2 or Level 3 grapheme when given the phoneme; 

• blend and read words containing adjacent consonants as well as segment and spell words 

containing adjacent consonants;  

• read the tricky words - some, one, said, come, do, so, were, when, have, there, out, like, little, 

what & spell the tricky words - he, she, we, me, be, was, my, you, here, they, all, are;  

• write each letter, usually using the correct formation;  

• orally segment words into phonemes. 

 

 

Level 5 is typically begun at the start of Year 1. 

Previous levels will be revisited at the start of the Autumn Term, to ensure children have this knowledge 
consolidated and are ready for Level 5. 

 

The purpose of Level 5 is to:  

• learn alternative graphemes for known phonemes;  

• learn alternative pronunciations of known graphemes;  

• introduce split digraphs;  

• introduce some suffixes and prefixes;  

• learn to read and spell more common exception words.  
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Before starting this Level, children: 

• recognise Level 2 and 3 GPCs;  

• blend to read and segment to spell words containing adjacent consonants (Level 4);  

• read tricky words - some, one, said, come, do, so, were, when, have, there, out, like, little, 

what;  

• spell tricky words - he, she, we, me, be, was, my, you, here, they, all, are;  

• write each letter, usually correctly.  

 

 

By the end of Level 5, children will have had opportunities to:  

• give the phoneme, when shown any grapheme that has been taught;  

• for any given phoneme, write the common graphemes;  

• apply phonics knowledge and skills as the primary approach to reading and spelling unfamiliar 

words that are not completely decodable;  

• read and spell phonically decodable two-syllable and three-syllable words;  

• read automatically all taught tricky and common exception words;  

• accurately spell all the Level 2, 3 and 4 tricky words and most of the common exception words 

for reading;  

• form each letter correctly;  

• use alternative ways of pronouncing and representing the long vowel phonemes. 
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Level 6 is typically taught in Year 2.  However adaptations may be made, based on 
the needs of children.  

Previous levels will be revisited at the start of the Autumn Term, to ensure children have this knowledge 
consolidated and are ready for Level 6. 

 

The purpose of Level 6 is to: 
 

• develop children’s knowledge of spelling patterns and best-guess grapheme selection;  

• learn more alternative graphemes for known phonemes;  

• learn more alternative pronunciations for known graphemes;  

• introduce the /zh/ phoneme;  

• develop an understanding of the spelling rules for adding suffixes and prefixes;  

• introduce homophones/near homophones and contractions;  

• learn to spell more common exception words;  

• develop their understanding of grammar rules;  

• learn effective writing techniques including editing and proofreading and learn more strategies 
to read and write independently. 
 

Before starting this Level, children:  

• give the phoneme, when shown any grapheme that has been taught;  

• for any given phoneme, write the common graphemes;  

• apply phonics knowledge and skills, as the primary approach to reading and spelling unfamiliar 
words that are not completely decodable;  

• read and spell phonically decodable two-syllable and three-syllable words;  

• sight-read all taught tricky and common exception words;  

• accurately spell all the Level 2, 3 and 4 tricky words and most of the Level 5 common 
exception words for reading;  

• form each letter correctly;  

• use alternative ways of pronouncing and representing the long vowel phonemes.  
 

By the end of Level 6, children will have had opportunities to:  

• read accurately most words of two or more syllables;  

• read most words containing common suffixes;  

• read most common exception words;  

• read most words accurately, in age-appropriate books, without overt sounding and blending, 
fluent enough to allow them to focus on their understanding rather than on decoding individual 
words; 

• sound out most unfamiliar words accurately, without undue hesitation;  

• segment spoken words into phonemes and represent these by graphemes, spelling many of 
these words correctly and making phonetically plausible attempts at others;  

• spell most common exception words correctly. 
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Level 6 may continue to be taught in KS2, if assessment shows that more consolidation and practice 
is required for those children moving into Year 3.  Any children working anywhere below this level will 
also continue to access daily phonics sessions, at their particular level, across KS2 if necessary. 

 

 

6. Cross-curricular links 

 
Phonics is promoted throughout every subject in the curriculum, where relevant, to the age / stage of the 
children. 

 

7. Curriculum Impact 

7.1 Assessment 
 

Assessing in Reception & KS1: 

In Reception, Year 1 and Year 2, children will be assessed on their knowledge of GPCs and tricky/common 

exception words at least every half-term (or at the end of a set of sounds learnt), to establish their phonic 

level. Blending assessments are also carried out to ensure that children have the skills securely in place for 

reading, and to assess their ability to move to the next level of reading books.  This will be done using the 

appropriate level of Rhino Reader assessment sheets.  See Appendix 3 for copies of these. 

Adaptations have been made to the assessments, for children for whom saying the sounds out loud and 

blending them to read words aloud is difficult.  We know that some children have speech, language and 

communication difficulties, but this does not mean that those children cannot read.  We have developed an 

alternative assessment which allows those children to show what they can do, without the need to read aloud.  

Examples of these can be found in Appendix 4. 

Teachers carry out the assessments for their class and input the data onto gap analysis spreadsheets.  These 

are saved on the Jotmans Hall staff Google Drive in ‘JHS-Literacy Shared > Phonics > Phonics Gap 

Analysis Spreadsheets’.  These are then analysed by the teacher and Phonics Lead, to plan for subsequent 

teaching, to provide further support where necessary, and to ensure children’s reading books closely match 

their phonic knowledge.  When children have achieved a new sub-level, and are therefore reading a new set 

of books, this will be communicated with parents using a sticker in the children’s Reading Record.  The sticker 

will show the sounds / tricky words that children have achieved, and also the sounds / tricky words that they 

are working on next.  For examples, please see Appendix 6. 

All assessment materials can be found on the Jotmans Hall staff Google Drive in ‘JHS-Literacy Shared 

> Phonics > Twinkl Phonics > Rhino Readers > Rhino-Readers-Progression-Checklists’.  This is where 

the most up to date versions of all documents can be found. 

This assessment schedule will continue into KS2 when necessary. 

 

Inclusion/ Intervention: 

 

Supporting the Lowest 20% Achievers (‘Spotlight Readers’) 

Regular assessment is vital to ensure the early identification of children who may need us to provide them 

with extra support, either through interventions or during daily classroom teaching. These children may have  
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specific places to sit during whole class phonics sessions, either at the front of the group or near an adult who 

can support their learning.  They may have additional resources to support them.  Some children may learn 

their phonics in a smaller group, or with a different approach that works for them.  They may also take part in 

daily, highly structured interventions, which will include recapping or relearning missing GPCs or 

tricky/common exception words, and practising blending and segmenting skills.  

The Spotlight Reader group is closely tracked by the Phonics Lead.  The children in this group may change 

throughout the year, depending on achievement and progress.  As soon as we identify any child who is 

struggling to succeed in phonics, provision will be put into place to close the gap and help them to ‘keep up’. 

 

Year 1 Phonics Screening Check  

In the summer term, all children in Year 1 will undertake the National Phonics Screening Check. This is an 

assessment carried out in school, during which the children will be assessed on their ability to segment and 

blend a range of 40 real and pseudo (‘alien’) words.  ‘Alien’ words are a selection of phonetically decodable 

nonsense words. The words in this assessment gauge the children’s understanding of the phonemes learnt 

and give the school knowledge of where the gaps are. If the children are not secure in recognising, 

segmenting and blending these words and therefore do not pass the assessment, they will be offered further 

support as they enter Year 2 and will be able to repeat the assessment in the summer term of Year 2. This 

assessment also allows us to put in specific and personal support for those children who require additional 

assistance. If a child does not meet the expected standard in Year 2, then phonics teaching and learning will 

be continued into Key Stage 2.  

 

8. Resources 

As far as possible, all resources used are provided by Twinkl, in order to ensure fidelity to the scheme. 

Other resources may be used at times, but these must be approved by the Phonics Lead, to ensure that there 
are no contradictions e.g. different picture mnemonics. 

Electronic copies of all resources can be found in Jotmans Hall staff Google Drive (G:/) > Shared Drives > 
JHS – Literacy Shared > Phonics.  This is where the most up to date versions of all resources are stored, so 
please use them from here. 

 

9. Roles and responsibilities 

9.1 Headteacher 

The headteacher at our school will: 

 Support the subject leader but also hold them to account for the effectiveness of the subject 

 Ensure subject action plans are suitable 

 Monitor the quality of resources 

 Support staff through the provision of training and resources 

 Monitor the planning and delivery of the subject 

 Ensure the requirements of the National Curriculum are met 

 Ensure this policy is reviewed according to the timescales set out  

 Monitor pupil and parent engagement with the subject 



  

 

 

Page | 21 

 

 

9.2 Subject leader 

The subject leaders at our school will: 

 Prepare and review subject policy and curriculum plans 

 Promote the study of the subject throughout the school 

 Monitor the teaching and assessment of the subject 

 Attend appropriate CPD  

 Stay informed regarding developments in the study and teaching of the subject 

 Evaluate resources 

 Provide training and CPD to staff on the subject curriculum and its delivery, and keep them informed about 
subject developments nationally  

 Assess the impact of the subject curriculum on pupils’ learning and development 

 Make presentations to parents and governors on the subject and how it is being taught 

 

9.3 Governing Body 

The Governing Body at our school will: 

 Monitor the impact of the subject across the school and on pupils   

 Monitor teacher workload and professional development 

 Keep up to date with the curriculum (what's taught, why it's taught, and how it's taught) 

 

9.4 Classroom teacher 

Classroom teachers at our school will: 

 Teach and assess the subject according to the principles laid out in this policy, and the school blueprint. 

 Report to the subject leader and respond to any feedback given. 

 Maintain subject knowledge and appropriate CPD.  See Appendix 4 for a Phonics Glossary of important 
vocabulary and definitions, as well as actions / mnemonics and an explanation of sound buttons. 

 

10. Links to other policies 

This subject policy links to the following policies and procedures: 

 English Policy 

 Assessment Policy 

 EYFS Policy 

 SEN Policy 

 

 

11. Monitoring and review 

This policy will be reviewed by staff and trustees at least every 2 years  
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12. Appendices 

Appendix 1 – Jotmans Hall Phonics and Reading Blueprint 
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Appendix 2 – Rhino Reader titles 
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Appendix 3 – Rhino Reader assessment sheets 
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Appendix 4 – Adapted assessment for children with communication 

difficulties 
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Appendix 5 – Example of a parent sheet / home learning activity 
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Appendix 6 – Reading Record sticker examples 
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Appendix 7 – Phonics Glossary and Subject Knowledge guidance 
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